Stephanie Palmieri

7th/8th Grade Language Arts: Summerbridge

The Giver

Lesson 1: (6/21/10)

Unit Title:

The Giver

Lesson Title:

Icebreaker and Following directions
Objectives:

1. Students will identify a recent memory and explain the details of that memory to the class. [Knowledge, Comprehension, Analysis]

2. Students will analyze the importance of memory through class discussion. [Comprehension, Application, Analysis]

Instructional Procedure: (30 minute shortened period after core team full meeting)

1. Warm Up: (2 mins)

a. Review of my rules:

i. Respect 

ii. Effort

iii. No Whining

iv. Be self sufficient 

v. Figure it out

b. We will have met as a core team prior to this shortened class period.  We will have covered:

i. Core team rules

ii. Bathroom policy

iii. Student and teacher names

2. Ice breaker: (15 mins)

a. Paying attention to directions/instructions

i. Do not sign your name at the bottom of your paper as if you are writing me a note or letter.

ii. Do not simply write your first name

iii. Figure it out

b. Memory intro

i. Share memory question 6 as a class

a. What details were the most difficult to remember?

b. What details were easy to remember?

c. Why is memory so important?

d. How do people’s memories of the same event differ?  Why?

e. What would it be like to not be able to recall memories?  What do you feel when you have trouble recalling a memory?

3. Vocab Game Explanation: (10 mins)

a. Rules:

i. At the beginning of each week I will add 10 new words from the book around the room.  We will go over the words and definitions.

ii. Whenever a student uses a new word aloud (either in class discussion or in the writing that they share) they get a star on the word board (for that word).

iii. Student cannot get multiple stars per word, although they can use the word as often as they like.

iv. At the end of the week:
-3 stars = 2 small treats

-5 stars = 1 medium treat
-7 stars = 1 big treat and 1 medium treat
-10 stars = 1 big treat, 2 medium treats, 3 small treats 

v. Each week I will introduce 10 new words

vi. I have the option to reject any usages based on over use, incorrect use, or insufficient use.

b. Go over definitions and usage of first ten words: 

i. Intrigued

ii. Ironic

iii. Jeering

iv. Palpable

v. Distraught

vi. Apprehensive

vii. Ritual

viii. Ponder

ix. Attentive

x. Prominent

c. Students can use different forms of this word as long as it is clear that they understand the meaning and use it correctly.  Example:

i. Intrigue, Intrigued, Intriguing, Intrigues: verb or noun form

4. Wrap Up: (3 mins)

a. I will pick one or two words from the new list and ask students what other forms these words can be used in (like above example)

b. Brief Overview of week ahead

5. Homework:

a. Getting to Know You

Assessment:

a. Instruction following worksheet

b. Group share

c. Vocab wrap up

Materials: 

1. Icebreaker/instruction worksheet

2. Getting to know you worksheet

3. Vocab poster: tracking student usage

4. Smaller vocab posters with words/illustrations for room

5. Treat box

Directions:

Read this entire sheet before you begin answering questions.  

Questions:

1. List as many characters from Harry Potter as you can.

2. List as many animals as you can that begin with the letter “R”

3. Write your full name in the top right hand corner of this sheet.  I expect you to write your name this way on every paper I hand to you and every paper you hand back in to me.

4. Write down the lyrics from your favorite song.

5. What is the most exciting information you learned in school this year?

6. Write down your memory of the last day of this past school year.  What do you remember about it?  What were you wearing?  Who did you see or talk to?  What did you eat?  Write down whatever you can remember.  We will be sharing this answer aloud in class.

7. If you were stranded on an island, what is the one thing you would like to have with you?  Why?

8. Only answer questions 3 and 6, then quietly raise your hand so I can bring you candy.

Name_______________________________

Getting To Know You:
Use the back if you need more room to write

1. What are two of your personality traits that you like about yourself and why? 

2. What is one of your favorite memories from this past school year?  Describe that memory in as much detail as you can remember. (sights, sounds, smells, tastes etc)

3. If you could meet anyone in the world (dead or alive) who would it be and why?

4. If you are a 7th grader what makes you excited to be a part of Summerbridge?  If you are an 8th grader, what will you do differently this summer that you wish you had done last summer?

5. What made you want to read The Giver?  If you have read the book before indicate that you have done so and explain why you chose to read it again. 

Do you have access to a computer at home?_____
Email address if you have one: 
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7th/8th Grade Language Arts: Summerbridge

The Giver

Lesson 2: (6/22/10)

Unit Title:

The Giver

Lesson Title:

Inferences
Objectives:

1. Students will identify clues that help them to make inferences about what characters are thinking and feeling. [Knowledge, Comprehension, Application, Analysis]

2. Students will, using inferences, identify and interpret causes for a character’s mood. [Comprehension, Application, Analysis, Synthesis, Evaluation]
Instructional Procedure:
1. Warm Up: (3 mins)

a. What is an inference?  Clue: an inference is like an educated guess. 

i. Inferences are based on clues: we must be detectives when we are reading.

ii. What kinds of clues do you think we might need to look for if we were trying to figure out a person’s mood or emotions?

a. Facial features

b. Body language

c. Clothing

d. Accessories 

e. Tone of voice

iii. We will be learning how to make inferences and we will be using this skill all summer to understand the characters in the book and the themes of the book.

2. Emoticon Activity: (15 mins)

a. Instructions

i. Give students a sheet with different emoticons on it.  

ii. Ask students to identify the possible emotion(s) that the emoticon is expressing.
iii. Ask students to indicate the physical clue(s) that helped them to understand the emotion
b. Questions:

i. Go through some of the emoticons and discuss possible choices: note (just like when reading) there might be different interpretations, but that different interpretations can still be correct as long as there is evidence.

ii. What kinds of things did you look for when determining the emotion (facial features: eyes, smiles, eyebrows; accessories, hand/arms, clothing, color)

3. Inference Worksheet:  Think/Pair/Share (20)
a. Have students work alone

b. Students will get into pairs

c. We will share answers aloud as a class

d. How do our inferences change when we take out or change parts of the sentence/context:

i. Example: number 4, if we took out the first part of the sentence

4. Video Clip: (5 mins)

a. I will show students a video clip Glee without sound.  (http://www.youtube.com/watch?v=XOfldTCGzas&feature=related)

b. Students will be instructed to look for clues that indicate the way Mercedes is feeling

c. I will play this clip again with sound to see if our inferences are correct.

5. Wrap Up: (2 mins)

a. What is an inference?

b. What kinds of clues can we look for when we are reading that will indicate what the characters are really thinking and feeling?

c. Why might it be important to know what characters are thinking and feeling, especially when they do not tell us as readers directly?

6. Homework:

a. Memories/Summerbridge worksheet

Assessment:

1. Inference warm up discussion

2. Emoticon activity

3. Inference worksheet

4. Video clip

Materials:

3. Emoticon worksheet

4. Inference worksheet

5. Video clip/Smartboard

6. Homework worksheet


Inferences
Directions:

· Read each sentence.  
· Answer the questions below each sentence.  

· Make inferences about the mood of the character in each sentence and about why they might be feeling the way that they do.  
· Underline the clue or clues in each sentence that helped you to make your inferences.  
1. Susie stomped up the stairs, slammed her door, threw herself down on her bed and began to cry.

a. What emotion or emotions could Susie be feeling?

b. What is one reason why she might be feeling this way?

2. John sprinted home as quickly as he could.  When he got there he ran into the house, high fived his sister and gave her a big hug.

a. What emotion or emotions could John be feeling?

b. What might his sister have done in order to make John react in this way?

3. The dog, trapped inside the house, barked so loud it shook the window he was staring out of. 

a. What emotion or emotions could the dog be feeling?

b. What could he be looking at outside that made him react in this way?

4. After scoring the winning goal Shannon jumped up in the air, threw her hands over her head and ran around the field screaming.

a. What emotion or emotions is Shannon feeling?

b.  What sport could she be playing?
What comes to mind for each of the categories below when you think of Summerbridge?  You should have at least 3 words, phrases or sentences for each category.

People:

Places:

Feelings/emotions:

Activities:

Objects:

Memories: 

· Identify two significant memories from your last school year.  

· These memories can be happy, sad, or anything in between.  

· These memories can be about school, extracurricular activities, home or anything else that took place during this year. 

· Describe the memory with details that address sights, sounds, smells, tastes, and touch.  How did you feel? 

Memory 1:

Memory 2:
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7th/8th Grade Language Arts: Summerbridge

The Giver

Lesson 3: (6/23/10)

Unit Title:

The Giver

Lesson Title:

Brainstorming and Outlining
Objectives:

1. Students will define web diagramming and label a web diagram using information from their homework: [Knowledge]

2. Students will construct a web diagram about a memory and convert that diagram into an outline. [Knowledge, Comprehension, Application]

3. Students will write a creative piece describing a memory using sensory details. [Analysis, Synthesis]
Instructional Procedure:

1. Warm Up: (5-7 mins)

a. Students will take out homework and share their Summerbridge brainstorming with a partner.

b. Web diagram:

i. What is a web diagram?

ii. What is the purpose of a web diagram?

iii. We will do a Summerbridge web diagram on the board using the five categories from the homework sheet as the first offshoots

1. Emphasize using big, broad categories as first offshoots

2. Memory Web diagram: (5 mins)

a. Choose one of the memories from the homework last night

b. Put that memory in the middle of your web diagram

c. Make the first offshoots each of the five senses

d. Fill in the web diagram with details coming off of each sense bubble.

3. Outlines: (15 mins)

a. Summerbridge example:

i. What should the title of our outline be?

ii. What are the major ideas that we talked about?  (the first offshoot bubbles)  Why do these ideas make sense as categories?

1. These categories are board

2. We mark these categories with standard numbers starting with 1 and going in numeric order.

iii. Can we break up these categories further?

iv. Show example from our brainstorming

1. Indicate how to mark each new indentation

b. Memory example:

i. Students will work individually to turn their memory web diagram into an outline.

4. Creative writing: Abstract vs. Concrete (10 mins)

a. Questions:

i. What does abstract mean?

1. Example: happy (emotions)

2. What are some other examples?

ii. What does concrete mean?

1. Anything tangible (felt with senses)

2. What are some examples in this room of concrete words?

b. Techniques for creative writing:

i. Showing not telling:

1. When we learned about inferences we did not get told directly what the characters were feeling.  We used clues based on their actions to understand what they were feeling.  When you write your creative piece for homework I want you to replace as many abstract words as you can with concrete images.

2. As a reader I want to be able to infer how you feel based on what the way you describe your memory.

ii. How can we use our web diagram and our outline to help us during the writing process?

1. What information does our diagram/outline contain?

2. Using outline as a checklist

3. Using an outline to help organize information and highlight the most important information. 

5. Wrap Up: (5 mins)

a. Ask for a volunteer to share one of their memories.

i. Point out the kinds of descriptions I am looking for

ii. Ask for suggestions on how to turn abstract words into concrete images

iii. Tell students to use inference sheet as a guide.

6. Homework:

a. Write a 6-8 sentence paragraph about the memory you chose to diagram and outline today in class.  Give me a scene, a snippet, a moment.  I want to feel like I am right there with you.

b. On the back of this paragraph, illustrate this memory (can be with whatever materials you chose)

Assessment:

1. Homework sheet

2. Warm Up questions/diagram

3. Memory web diagram

4. Memory outline

5. Concrete/abstract discussion/examples

6. Volunteer to share memory

Materials:

1. Smartboard/regular board

2. Summerbridge outline example

3. Homework paper for writing and illustrating

Summerbridge example outline:

Summerbridge:

1. People

a. Teachers

i. New teachers:

ii. Old teachers
b. Students

i. Girls

1. Sara

2. Sally

ii. Boys

1. Marcus

2. John

c. Friends

i. Old friends

1. Cassidy

2. Veronica

3. Danny

ii. New friends

1. Amy

2. Grace

2. Places

3. Feelings/emotions

4. Activities:

a. Class:

i. Science

ii. Math

iii. Writing

iv. Literature

1. I have taught:

a. The Giver

b. Hatchet

c. The Golden Compass

b. Elective

c. Club:

i. Computers

ii. Sports

iii. Art

iv. dance

d. Swimming:

i. Swim

ii. Sports

iii. Board games

iv. Music/reading
5. Objects
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7th/8th Grade Language Arts: Summerbridge

The Giver

Lesson 4: (6/24/10)

Unit Title:

The Giver

Lesson Title:

Talking to the Text

Objectives:
1. Students will make inferences about a partner’s mood in his/her creative writing piece. [Comprehension, Application]

2. Students will talk to the text by making comments, questions, predictions, and connections. [Comprehension, Application, Analysis, Synthesis]

3. Students will identify and differentiate between facts, inferences, and observations in a short passage from the book. [Application, Analysis, Synthesis, Evaluation]

Instructional Procedure:

1. Warm Up: (10 mins)

a. Share homework with a partner

i. Read descriptive memory paragraph out loud to each other

ii. What choices did you make when illustrating this moment?

iii. Partner: what inferences can you make about how your partner was feeling in this memory?  What are your clues?  Were you correct?

b. Group share

2. Talking to the Text Introduction: (20 mins)

a. What do you think talking to the text is?

i. Educated guesses

ii. How do you think we talk to the text?

iii. Why do you think we talk to the text?

iv. What are examples of texts?

b. Intro: I will give the students a worksheet that provides examples of how to comment, predict, create questions, and make connections 
i. Comments (symbols)
1. This is good because…
2. This is confusing because…
3. I like the part where…
4. My favorite part so far is…
ii. Questions: examples
1. Who did…
2. What’s this part about…
3. What would happen if…
4. What does this section mean…
iii. Predictions:
1. I think that…
2. I wonder if…
3. I bet that…
iv. Connections: (text to self, text to text, text to world)
1. This reminds me of…
2. This character is like…
3. This is similar to…
4. This setting reminds me of…
v. Types of connections:
1. Text to text: what are the different kinds of texts (books, films, music, poetry, tv etc)
2. Text to self (personal experience)
3. Text to world (everything outside of self)
c. Passage from book:  Beginning of chapter 3 (page 20-21)
i. I will read this passage aloud while students follow along silently.
ii. Students will reread the passage quietly to themselves.
iii. Students will be asked to talk to the text and make at least:
1. 1 comment
2. 1 question
3. 1 connection
4. 1 prediction
iv. Students can refer to handout to help them come up with starters for all of the above ideas.

v. I will ask for volunteers to share what they have come up with. 

3. Facts and Inferences: (12 mins)
a. I will prompt students to take notes on the worksheet because they will need this information for homework

b. Think/Pair/Share

i. What facts do we know after reading this passage:

ii. What inferences can we make?

iii. What observations did we make?

iv. What questions do we still have?

4. Wrap Up: (3 mins)
a. What are the four major things we do when talking to the text?

b. What types of connections can we make?

i. examples
5. Homework: 

a. Outlining/Web diagramming

b. On the back of your facts/inferences/observations worksheet compile the facts, inferences and observations information we discussed today into either a web diagram, or an outline.  Remember to start with broad categories, and work your way down to specifics.  

Assessment:

1. Homework share

2. Talking to the text

3. Facts and inferences think/pair/share

4. Wrap Up discussion
Materials:

1. Talking to the text handout

2. Passage from book

3. Facts and inferences worksheet

4. My outline example

Talking to the Text: Facts, Inferences and Observations
	Facts
	

	Inferences
	

	Observations
	


My notes: talking to the text passage

1. Facts:

a. Characters

i. Lily
1. Makes insensitive chatter

ii. Jonas
1. Has pale eyes

2. Has parents

3. Never bothers to look at self in mirror

4. Depth in his eyes

5. Is self-conscious about eyes

iii. Father
1. Has a bicycle

2. Brings home baby

iv. newchild

1. Has pale eyes

b. Community:

i. Almost every citizen has dark eyes

ii. Pale eyes are rare

iii. There are rules/unspoken and recorded

iv. Birthmothers

v. Mirrors are rare but they exist

2. Inferences:

a. Jonas 

i. has a mother

ii. is adopted/his parents are not his biological parents
iii. is introspective
iv. expects father to chastise/administer punishment

b. Lily:

i. Younger than Jonas

3. Observations

a. A female Five

i. Her and Jonas have similar eyes

b. Jonas is unusual and so is the newchild

c. Citizens in the community
The Giver: Chapter 3 Page 20-21
“Oh, look!”  Lily squealed in delight.  “Isn’t he cute?  Look how tiny he is! And he has funny eyes like yours, Jonas!”  Jonas glared at her.  He didn’t like it that she had mentioned his eyes.  He waited for his father to chastise Lily.  But Father was busy unstrapping the carrying basket from the back of his bicycle.  Jonas walked over to look.

It was the first thing Jonas noticed as he looked at the newchild peering up curiously from the basket.  The pale eyes.

Almost every citizen in the community had dark eyes.  His parents did, and Lily did, and so did all of his group members and friends.  But there were a few exceptions: Jonas himself, and a female Five who he had noticed had the different, lighter eyes.  No one mentioned such things; it was not a rule, but was considered rude to call attention to things that were unsettling or different about individuals.  Lily, he decided, would have to learn that soon, or she would be called in for chastisement because of her insensitive chatter.

Father put his bike into its port.  Then he picked up the basket and carried it into the house.  Lily followed behind, but she glanced back over her shoulder at Jonas and teased, “Maybe he had the same Birthmother as you.”

Jonas shrugged. He followed them inside.  But he had been startled by the newchild’s eyes.  Mirrors were rare in the community; they weren’t forbidden, but there was no real need of them, and Jonas had simply never bothered to look at himself very often even when he found himself in a location where a mirror existed.  Now, seeing the newchild and its expression, he was reminded that the light eyes were not only a rarity but gave the one who had them a certain look – what was it?  Depth, he decided; as if one were looking into the clear water of the river, down to the bottom, where things might lurk which hadn’t been discovered yet.  He felt self-conscious, realizing that he, too, had that look.  
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7th/8th Grade Language Arts: Summerbridge

The Giver

Lesson 5: (6/25/10)

Unit Title:

The Giver

Lesson Title:

Memory and Community

Objectives:
1. Students will identify talking to the text categories [Knowledge]

2. Students will analyze the imperfections of memory through a memory retention exercise. [Knowledge, Comprehension, Application]

3. Students will write shared answers to questions about community in a small group and interpret the differences between the two groups’ experiences. [Comprehension, Application, Analysis, Synthesis, Evaluation]
Instructional Procedure:

1. Warm Up: (7 mins)

a. Put your outline or web diagram on the board

b. Share with class

2. Talking to the Text Review: (3 mins)
a. What are the categories we use when talking to the text?

i. Comments
ii. Questions

iii. Connections

1. What are the three kinds of connections we can make?

a. Text to text: What are some examples of a text?

i. Book, movie, cartoon, article, music etc

b. Text to self

c. Text to world

iv. Predictions

v. (Clarifications)

3. Pre-reading memory activity: (12 mins)
a. Show a clip from Boy Meets World: http://www.youtube.com/watch?v=acmuPAZTNy4&feature=related
b. Students will answer a series of questions (see attached)

i. What kinds of things were difficult to remember?  

ii. Why was it difficult/easy to remember certain details

c. Play clip a second time: what was easier this time, knowing what you were looking for?

d. Play a different clip: tell students that they will be answering a series of questions but do not tell them what the questions are.

i. What did you pay special attention to this time around?  Why?

ii. How does the way we go into a situation change the way we remember it?  

iii. What does it mean if our memory is imperfect?  What are the implications? (what does the word implications mean?)

iv. Does a group of people or a community have memory?  

1. Big historical events: 9/11, Obama’s election etc

4. Community Activity: (15-20 mins)

a. Class will be split into two groups

b. In each group, each member will have a sheet of paper:

i. Group 1:

1. Each student will write a first line.  Each paper will have a different question on it as a starting point:

a. What is community?

b. What is family?

c. Why do rules exist?

d. What makes you unique?
2. They will pass to next person.  After person 2 writes they will fold down the paper so that only the line they just wrote is showing.

3. They will continue to pass, and each student will fold down the paper so only what they wrote is showing for the next person.  

4. Students should write based on word association.  What comes to mind when you read what came before you?  How will you connect your idea to theirs?

ii. Group 2: 

1. Each student will write a first line and also answer the same questions.

2. This group will not fold down their answers.  Each student will be able to see what everyone else has written before them.

c. We will share some of the writing aloud.  Students will reflect on some questions.

i. Goal: Each group will be its own community.  Group 1 will not have all of the information.  They will be blindly responding to the person before them, without knowing all of the information, and in many cases the initial question.  Group 2 however, will have full access to everyone’s ideas.  I imagine that group 2’s writing will have a theme and a focus.  Because they have the information it will provide them with direction.  While group 1 will complete the task and might write about the general idea at the top, their answers will be a little nonsensical and lack coherence.

1. Group 1:

a. What was difficult about not knowing what everyone else had written?

b. How did you feel about following someone blindly?

c. Did you try to remember which question was on which page?  Were you successful?

d. How did your community function?  Was the end product coherent?  Did it make sense?  Did it answer the question

2. Group 2:

a. What did having everyone’s words in front of you help you to do?

b. Did you answer the initial questions?

c. Did your answers as a whole make sense?

3. Both groups:

a. In what ways did your group function as a community?

b. What helped your community to thrive?  

c. What made it difficult for your community to thrive?
5. Wrap Up: (2 mins)
a. Reflect on the pre-reading talking to the text passage we read from The Giver.  What kind of community do you imagine it to be?  
b. What inferences can you make about this community?  About the people living there?
c. Predict how Jonas might feel about his community.
Assessment:

1. Homework: web diagram or outline

2. Talking to the text review

3. Pre-reading memory activity

4. Community activity

5. Wrap up reflection

Materials:

1. Boy Meets World clip: http://www.youtube.com/watch?v=acmuPAZTNy4&feature=related
2. BMW questions

3. Community activity paper and questions.

4. Reflection paper: community

Boy Meets World Questions:

1. What color is Cory’s shirt? 

2. How many times better does Cory think Dependga will come out looking? 
3. What color is Depenga’s hair?
4. What shop is the salon next to?
5. What is the woman’s name who gets up from the chair?  What is she wearing?
Second Clip:

4. What does Sean say about Depenga’s toes?

5. What is Depenga’s stylist’s name?

6. Where is Depenga going?

7. What is the number on the pink sign in the background?

8. What color is the stylist wearing?

Reflection:

Group 1:

What was difficult about not knowing what everyone else had written?

How did you feel about following someone blindly?

Did you try to remember which question was on which page?  Were you successful?

How did your community function?  Was the end product coherent?  Did it make sense?  Did it answer the question?

Group 2:

What did having everyone’s words in front of you help you to do?

Did you answer the initial questions?

Did your answers as a whole make sense?

Both groups:

In what ways did your group function as a community?

What helped your community to thrive?  

What made it difficult for your community to thrive?
